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Abstract. Fossilization was first defined in 1972 as a failure, or an ultimate attainment in adult
second language acquisition that falls short of native-speaker competence. It represents a final stage
in the interlanguage development of the individual learner and characterizes all but a very few adult
second language learners.

Over the 40 years or so since the term appeared, fossilization in adult second language acquisition
has come to be widely accepted by scholars as a genuinely existing phenomenon. Fossilization is now
viewed as permanent and resistant to correction either through instruction or acculturation. However, no
universally accepted definition or explanation of fossilization has achieved universal acceptance.

This paper attempts to add an extralinguistic perspective on fossilization and its possible outcome
in the communicative practice of adult L2 speakers by building a bridge between linguistics and teaching
languages, on the one hand, and philosophy of communication, on the other. Habermasian concept of com-
municative rationality is applied to demonstrate that oratory and writing skills ensure a more significant
role in a dialogue, which seems to be sufficient grounds for fighting fossilization.

In terms of the theory of speech acts, the paper attempts to trace the mechanism of fossilizing
in a transition from the inner space of an individual consciousness and intent (illocution) to the outer space
of the perlocutionary consequence when a locutionary distortion of the speech itself does not affect
the speaker’s intent and he / she receives no feedback of the error made. Several factors inhibiting the
effectiveness of such corrective feedback are touched upon, as well as certain strategies adopted by second
language learners in their communicative efforts.

Key words: Fossilization, Second language learning, Communicative rationality, Communication
strategies, Speech acts theory

1. FOSSILIZATION: BACKGROUND AND CURRENT ISSUES

Fossilization in adult second language acquisition was first defined by Larry
Selinker in 1972, as an ultimate attainment in L2 acquisition that falls short of native-
speaker competence [1]. The acquired language ceases developing and fossilizes into
an interlanguage. In that respect, it stands in stark contrast to child L1 acquisition which
is almost universally entirely successful where success is defined as total mastery
of the target language. Fossilization represents lack of mastery of the target language
despite continuous exposure to it, motivation to succeed and opportunity for practice.
However, it has been pointed out that each individual learner’s ultimate attainment is
unique to them. It may include native-like competence in some aspects of L2, but not
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in others. Failure is therefore differential between learners — even learners sharing
similar or identical learning circumstances; and also within learners — total mastery
in some respects, but falling short in others.

Over the 40 years or so since Selinker first coined the expression, fossilization
in adult second language acquisition has come to be widely accepted by linguists as
a genuine and universal phenomenon. Apart from gaining this recognition, acceptance
of the reality and persistence of fossilization has prompted some advance in understand-
ing and responding to the diverse manifestations of ultimate attainment in L2 acquisition.
Conceptual frameworks have been proposed, within which to understand works on fos-
silization, backed with a collection of empirical and analytical studies that help ame-
liorate both the definitional and empirical shortcomings of contemporary fossilization
research [2]. The phenomenon is undergoing elaboration, with various allotypes distin-
guished — for instance, a term ‘pragmatic fossilization’ has been introduced to define
the inability to use discourse markers that may bear little semantic load but help to
sustain the flow of a conversation [3].

However, in the years that have elapsed since Selinker introduced the notion, there
has not been much uniformity in defining and interpreting fossilization and therefore
explanatory accounts have been widely disparate, leading to more confusion than
clarity in the literature with some researchers associating fossilization with slow-learning;
others connecting it to habitual errors; some seeing it as an empirical phenomenon, others
as an explanation for other learning phenomena [2]. Without an agreed definition
of fossilization, and therefore understanding of what this persistent lack of mastery
of L2 language means, it is hard to see how second language acquisition theory can make
any progress in this area.

Taking into consideration that for the moment idiosyncratic perspectives on fossili-
zation persist, it appears important to unite them within a framework that would be
able to encompass several linguistic models. Speech act theory as well as the concept
of communicative rationality seem to be able to provide such basis to make it possible
to view fossilization not as a strictly linguistic phenomenon related to teaching and
learning languages but as one of the elements of the communicative process in cross-
cultural settings.

2. FOSSILIZATION IN THE LIGHT OF COMMUNICATIVE RATIONALITY

Viewed from an extralinguistic social perspective, linguistic processes make up
the technologies of social interaction. At the root of Jurgen Habermas’s universal
pragmatics lies a model of linguistically mediated interaction regulated by norms
in a certain community [4]. His approach may be applied to explain the principles
of symbolic reproduction of the ‘lifeworld’, that is, the individual’s linguistically shaped
cognitive horizon, based on practices and assumptions that are very much taken for
granted in a certain social group. As far as transmitting this lifeworld to a member
of another group is concerned, the notion of linguistic mediation should be studied more
carefully, especially if it is a matter of cross-linguistic communication. If we often fail
to understand a friend, a colleague, a relative — someone who belongs to our circle —

PART 2. PRAGMALINGUISTICS 523



Basunosa XK.E. u gp. Becmuux PY/[H. Cepus: Teopus sizvika. Cemuomuxa. Cemanmuxa. 2019. T. 10. Ne 2. C. 522—531

what kind of understanding can we hope for in speaking to a foreigner, when one or both
of the interlocutors lack competences acquired through the processes of language learn-
ing and socialization and thus have difficulty in comprehension or expression?

Habermas put forward the idea of replacing the paradigm of knowledge of objects
with that of mutual understanding between subjects [4]. Bringing this idea into the realm
of language use, the knowledge of phonological and grammar correctness cedes to com-
municative competence and attainment of one’s communicative goal, that is the achieve-
ment of mutual understanding. It is true that instrumental rationality — phonological
and grammatical correctness — may be viewed as necessary to achieve effective
interpersonal linguistic communication. As Hymes put it, it is not just knowledge, but
an ability to use it effectively that makes up one’s competences [5]. However, it is surely
simplistic to see fossilization merely in terms of lack of knowledge and competence
and, in this respect, a cause of considerable communicative disruption and failure, at least
on the interpersonal level. In fact, L2 learners may even be able to communicate suc-
cessfully for their immediate purposes, that is achieve certain instrumentality, but also
achieve an even higher level of communicative competence. In her study, R. Shapira
describes a case of Zoila, a young Spanish-speaking woman, a Guatemalan immigrant
into the USA, whose process of L2 acquisition seems to have been totally arrested
at a fairly rudimentary stage and showed no evidence of development over the three years
that she was the subject of study, not just because she passed a certain age of natural
language acquisition, but to a great extent because she developed necessary skills to be
able to communicate for living [6]. The author argues that since Zoila had an instrumental
rather than integrative motivation, her performance had reached a certain point at an ele-
mentary stage in the process of language acquisition which satisfied her needs but had
not improved since. Once she reached her immediate goal in her daily communicative
practices, she made no further attempts to improve her language performance.

Going back to the concept of communicative rationality, good oratory and writing
skills lead to a better argumentation and ensure a more significant role in a dialogue than
a mere wish to be understood. In which case, advanced L2 learners have a better claim
in the Habermasian dialogue, however inclusive it is supposed to be. Still, in practice,
L2 learners are often content with their performance, especially if, unlike Zoila, they are
not exposed to the target language outside the classroom.

In terms of the theory of speech acts which was also applied by Habermas to sub-
stantiate his communicative rationality concept, we may trace the mechanism of fos-
silizing in a transition from the inner space of an individual consciousness and intent
(illocution) to the outer space of the perlocutionary consequence when a locutionary
distortion of the speech itself does not affect the speaker’s intent and he / she receives
no feedback of the error made. Though it was initially applied to explain illocutionary
forces employed by speakers of a linguistic community [7], the same criterion of achiev-
ing conditions of satisfaction may be applied when analysing communicative practices
between speakers of different communities. Condition of satisfaction is a criterion
of successfulness of speech which is here related to an adequate receiver’s reaction,
rather than to achieving grammatical or phonological correctness of the utterance.
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The importance of teaching how to manage speech acts has become salient ever
since the competence approach started replacing the cognitive paradigm. Speech acts
in second language teaching became not merely a subject of study or an aim to be
achieved; they comprise certain patterns that organise the teaching process itself. For
the study of fossilization, feedback as an element of a speech act, is especially important,
for it is not just an indicator of pragmatic success, but a crucial factor having a certain
impact on language attainment.

If the feedback contains a certain correction of the statement that bears an error
or a mistake, it may serve as an instruction for the L2 learner. However, not every instruc-
tive feedback serves to tackle fossilization [8. pp. 72—73]. It is another point about fos-
silization that needs further research. Profound differences of opinion exist as to the
effectiveness of correction in averting fossilization in L2 acquisition. Among the factors
inhibiting the effectiveness of correction could be the following:

(a) inconsistency on the part of L2 teachers in identifying and drawing attention
to errors and in the form of correction they apply;

(b) the teaching materials used;

(c) inter-student talk — which will be in varying levels and forms of interlanguage
and likely to be as influential in the development of individuals’ interlanguage as the mo-
del provided by the L2 teacher;

(d) the linguistic competence of the teacher, especially if he / she is not a native-
speaker of the target language;

(e) the teaching strategies employed;

(f) the opportunities that exist outside the classroom for practising the target
language.

It might appear that the best kind of feedback is one indicating that the speaker has
been understood, but at the same time providing the correct pattern or pronunciation
for the same utterance. However, in the classical study cited above, while the student
is sensitive to the subject and mood of the conversation, she is not at all sensitive
to the language model that the native speaker provides. On the contrary, the researcher
adapts her own speech to match that of the learner while the learner is providing
the model for the native-speaker’s speech.

Zoila: Do you think is ready?
Shapira: I think is ready.

Zoila: Why she’s very upset for me?
Shapira: S. is upset for you?

Zoila: Yeah, is [6. p. 247].

This often happens in places where a language may fossilize into a genuine creole,
on the level of whole communities, and not just into an idiolect, on the level of an indi-
vidual language learner. As long as all members of communities share this language
variety, each one having a better opportunity to achieve their communicative goals
through its use, fossilization persists. For instance, in Malaysia, where ‘Manglish’, a kind
of creole, is a normal form of discourse both between and within the different racial
groups that make up the majority of Malaysian society — Malay, Chinese and Indian,
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the L1 model of English used by expat native English speakers is hardly ever adopted
by locals. Instead, English speakers commonly and quickly adopt the speech-model
of Manglish which became a communicatively more successful option for this specific
setting than “standard” English. It has become a kind of friendly patois even among
those who would be expected to follow all norms and standards of English, e.g. English
teachers who live and work in Malaysia. These adjustments can be viewed as steps
towards the mutual understanding and dialogue argued for by Habermas. In intercultural
communication, it is not only the task of L2 speakers to turn their illocutionary force
towards a pragmatic outcome. It is also a challenge for native speakers to be able
to understand them, thus overcoming the other’s fossilization.

3. COMMUNICATIVE STRATEGIES
IN SECOND LANGUAGE LEARNING

To demonstrate the points made in this paper, conversation analysis was applied
as a tool of verbal interaction research in naturally occurring linguistic environments.
The data for the analysis have been gathered during the years of the authors’ language
teaching practice.

The transcripts of conversations have been analyzed and relevant to the study
extracts have been classified according to Ellen Bialystok’s taxonomy of communica-
tion strategies that are commonly adopted by second language learners in their attempts
to convey ideas and information for which they have insufficient (L2) language [9].
Her discussion of communication strategies stands as a very useful insight into the pro-
cesses that may lead to L2 fossilization. These strategies are very familiar to language
teachers and to anyone who has attempted, from adolescence, to learn a second or
subsequent language. They are all contrivances, that make evident the participation
of the conscious mind in the process of acquiring a second language, a mind familiar
with the concept of system in language (1) and aware that L2 must itself be systematic
even if that system is only partially known or understood.

Bialystok distinguished between L1 and L2-based strategies, the former including
the language switch, foreignizing, and transliteration. To the latter belong semantic con-
tinuity, description, and word coinage.

3.1. Language switch

Language switch occurs when the learner incorporates words and phrases from L1
into a target-language utterance.
(1) Hear loceng api, all go out!
Malay L1 loceng api (fire-alarm) + English L2
‘When you hear the fire-bell, you must all go outside!’

This is an example of a widespread convention; the instruction is in English but it
does not use the simple word ‘fire-alarm’ or ‘fire-bell’.
(2) Kil ale skorei!

Tatar L1 kil ale (come please) + Russian L2 skorei (faster)
‘Please come faster!”’
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Tatar, belonging to the group of Turkic languages and spoken as the mother tongue
mostly by Tatars who dwell on the territory of Russia, is in a rather asymmetrical rela-
tionship with Russian, which often results in fossilization both with Russian and Tatar
speakers [10]. This often produces a variety of peculiar utterances which are usually
understood by everybody, irrespective of their mother tongue.

Another good example of language switch is that of native-English speakers, expats
living in Holland, who often use Dutch words to convey something which exists in Eng-
lish but has a context in Holland which is quite distinctive. The word ‘zolder’ is used
to denote an attic, but whereas in England, the word ‘attic’ conveys a sort of a store-room
under the eaves, perhaps entered by a drop-down ladder, in Holland it may be a furnished
bedroom, a workroom, even a laundry, under the eaves, approached by a flight of stairs.
So English speakers in Holland use ‘zolder’ even when speaking English to refer to that
kind of attic. Another example would be the Russian word ‘dacha’ which is often used
in English with reference to a little rural hideaway, a holiday home, not a permanent
dwelling.

3.2. Foreignizing

In case of foreignizing the L1 language item stands for ‘the creation of non-existent
or contextually inappropriate target-language (L2) words by applying L2 morphology
and / or phonology to L1 lexical items’ [9, p. 10].

(3) Fingerpoken ist verboten!

English L1 + German ist verboten (is forbidden)
‘Please do not poke fingers at...!”

Here ‘Fingerpoken’ is a mock-German word, devised from an English (L1) phrase —
‘poking fingers’ — and given a German (L2) form, either for humorous reasons, as
a warning to children or to make up for a genuine L2 deficiency. The words are English —
though ‘finger’ is also German — but put into a mock German verbal form.

(4) Kibette skidkalar barmy?

Tatar L2 kibette (in the shop), barmy (is / are there?) + Russian L1 skidka (dis-
count) + plural Tatar suffix -/ar
‘Is there a discount in the shop?’

In an authentic Tatar utterance the word for discount would be in singular, so the
Russian speaker is mistakenly putting the word that he / she does not know in a form
that would be appropriate in Russian. Considering a great number of Russian loan-words
in Tatar and numerous semantic doubles that emerged both from borrowing and translat-
ing words [11], this sounds quite a natural utterance even for a native Tatar-speaker.

3.3. Transliteration

Transliteration implies use of L2 lexis and structure to form a usually non-existent
literal translation of an L1 word or phrase.

(5) Everybody please to wear their swimvest!

Here, an L1 German speaker ‘anglicises’ a German word ‘Schwimmweste’ to con-
vey the actual English expression ‘life-jacket’.
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3.4. Semantic continuity

Semantic continuity means use of a lexical item similar in meaning to the target item
selected from the learner’s limited L2 vocabulary — e.g. ‘porte’ (door) selected in lieu
of ‘barriere’ — intended, but unknown — to refer to a gate into a field. It is a way of con-
veying something for which a specialised term exists but the speaker does not know it.
Usually it works adequately and the interlocutor understands what is being described
and may even provide the correct word.

3.5. Word coinage

Word coinage is an alternative to description comprising the word sense in a word
or word combination of one’s own.

(6) laveur de vétements

This is coined in French (L2) for machine a laver (a washing machine).

3.6. Description

Description, or a descriptive circumlocution, is often used in the hope that the in-
terlocutor will supply the appropriate missing word.

(7) asmall machine ... electric ... very noisy ... to make small holes.

Until the interlocutor supplies the necessary word (i.e. an electric drill), the speaker
is reduced to gestures, circumlocution and description. Description is a very widespread
strategy in the classroom of upper-intermediate or advance learners who yet lack the
knowledge of specific terms.

These strategies provide clear examples of fossilization. However, they help L2
learners not to avoid the topic or keep silent and thus enable them to stay involved
in the communicative process. It is rational to use them, in this respect — though perhaps
on the level of instrumental rationality, with a mere purpose of satisfying one’s basic
needs. If we conceive of knowledge not in terms of objective truth and success, but as
a communicatively mediated concept, then rationality may be related to the capacity
of speakers to reach an intersubjective recognition and understanding. In this case fos-
silization may be seen as an impediment, or not — depending on its extent. So long as L.2
learners are understood, and treated the way they claim to be, the incorrectness of their
grammatical constructions, their accent, or else the lack of fluency of their speech,
as well as any other parlance shortcoming, should not be seen as a serious impediment
to speaking out. According to the concept of communicative rationality, one, in all one’s
otherness, has equal rights with others to be respected and not discriminated against
or excluded from the public sphere.

One the other hand, we might ask whether or not total native-speaker-like mastery
of an L2 is a realistic expectation of adult L2 learners. Indeed, what most L2 learners
want is to be able to communicate effectively, orally and verbally with L2 native-
speakers. But they are rarely expected to demonstrate language perfection if they learned
the language in their post-childhood or in artificially created conditions of the classroom;
their imperfections of lexis, grammar or pronunciation may well be part of their iden-
tity — what makes them distinctive, special. What matters is that communication is
effective and understanding is secure.
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4. CONCLUSION

Rationality concerns people’s ability to acquire and use fallible knowledge; from
a linguistic perspective, a higher level rationality, consequently, may be thought of as
overcoming one’s fossilization. Ultimately, humans are learning beings. Apart from
the advantages of total immersion into an L2 environment, modern means of education
and communication may provide learners with alternatives. For example, linguistic
corpora may help to eliminate learners’ dependence on the teacher by exposing them
directly to the naturally occurring language. Online language forums can also serve as
a gateway to the world of target language speakers whose speech patters can be borrowed
by L2 learners. In this respect, the concept of life learning may be seen as a framework
for tackling fossilization, be it viewed as one’s idiosyncrasy or an obstacle to mutual
understanding.

In the search for answers — or at least greater clarity in understanding the problem
of fossilization — it is clear that further careful research into the circumstances of L2
learning as a probable causal factor in fossilization is needed. It may well give us
a clearer understanding as to why fossilization occurs and that may well enable us
to better sequence the teaching of L2 to improve its reception and assimilation.

© Basumnosa XK.E., bponbent Ix.T., 2018
Hara noctymnenus: 1.06.2018
JaTa npuema B nmeuats: 15.12.2018

REFERENCES

1. Selinker, L. (1972). Interlanguage. International Review of Applied Linguistics in Language
Teaching, 10 (2), 209—232.

2. Han, Z.-H., & Odlin, T. (2005). Studies of fossilization in second language acquisition. Multi-
lingual Matters.

3. Trillo, J.R. (2009). Discourse markers. In J.L. Mey (Ed.) Concise Encyclopedia of Pragma-
tics (pp. 191—194). Elsevier.

4. Habermas, J. (2015). The Philosophical Discourse of Modernity. Twelve Lectures. Translated
by Frederick Lawrence. John Wiley & Sons.

5. Hymes, D. (1972). On communicative competence. In J.B. Pride, J. Holmes (Eds.) Sociolin-
guistics: Selected Readings. Harmondsworth: Penguin. pp. 269—293.

6. Shapira, R.G. (1978). The Non-Learning of English: Case Study of an Adult. In E. Hatch (Ed.)
Second Language Acquisition (pp. 246—255). Rowley, MA: Newbury House.

7. Green, M. (2007). Speech Acts. Stanford Encyclopedia of Philosophy. Retrieved April 14, 2018.
URL: https://plato.stanford.edu/entries/speech-acts/.

8. Wang, J. (2011). Impacts of Second Language Classroom Instruction on IL Fossilization.
Journal of Cambridge Studies, 6 (1), 57—75.

9. Bialystock, E. (1980). Oral communication strategies for lexical difficulties. In Interlangua-
ge Studies Bulletin, 5 (1), 3—30.

10. Broadbent, J.T., & Vavilova, Zh. (2015). Bilingual identity: issues of self-identification of bi-
linguals in Malaysia and Tatarstan. In 3L: Language, Linguistics and Literature. The Southeast
Asian Journal of English Language Studies, 21 (3), 141—150.

11. Galieva, A., Vavilova, Zh., & Gafarova, V. (2017). Developing Tatar Corpus-Based Dictionaries
for Educational Purposes. In /1th International Technology, Education and Development Con-
ference INTED-2017 Proceedings (pp. 9014—9022). Spain, Valencia: Inted.

PART 2. PRAGMALINGUISTICS 529



Basunosa XK.E. u gp. Becmuux PY/[H. Cepus: Teopus sizvika. Cemuomuxa. Cemanmuxa. 2019. T. 10. Ne 2. C. 522—531

YAK 81:316.77:372.881.1
DOI: 10.22363/2313-2299-2019-10-2-522-531

dOCCUMNIALNA, KOMMYHUKATUBHAA PALLMOHAJIBHOCTb
N KOMMYHUKALUUNOHHBIE CTPATEIrnn
B OBYYEHUN UHOCTPAHHOMY 93bIKY

K.E. BaBuiiosa', JI:x.T. Bpoadent’

'KasaHckuii rocyiapcTBeHHBIN 3HEpreTudecKuit ynusepcuret, Kazans, PO
Va. Kpacnocensckas, 51, Kazaus, Pecnyonruxa Tamapcman, P®, 420034

Ilentp s1361k0B0I1 oarorosku «PEAR Academy»
Ascmpanus, Adenauda, Yposenw 2/127 Rundle Mall, SA5000
Level 2/127 Rundle Mall, Adelaide SA5000

®doccunuzanus OblIa BIiepBbIe omnperencHa B 1972 roay kak Heymada MM OKOHYATENbHAs OCTa-
HOBKa B OCBOCHHM MHOCTPAHHOTO SI3bIKAa B3POCIBIMU 00YYaIOLUIMMUCS, KOTOPasi HE COOTBETCTBYET KOM-
TETEHI[MN HOCUTeNed si3bika. OHa MpeICTaBisieT cCOO0W 3aKIIOYUTEIbHBINA 3TAll B PEUYCBOM PAa3BUTHH
MH/IUBHIA U XapaKTepU3yeT OOJBIIMHCTBO MOIMBITOK H3YYUTh HHOCTPAHHBIN SI3BIK B 3pEJIOM BO3pacTe.

3a 40 et ¢ MOMeHTa BO3HHUKHOBEHHSI TEPMHHA «(OCCHIN3AIMSD» B OCBOCHUH HHOCTPAHHOTO SI3bIKA
B3POCIIBIMH TOTyYHJIa IMPOKOE MPH3HAHNE B HAYYHBIX KPyrax Kak IOUIMHHO CYIIECTBYIOIIEE SIBJICHHUE.
Tenepb oHa paccMaTpuBaeTcs B KauecTBe (heHOMEHA MOCTOSHHOTO U YCTOMYMBOTO K KOPPEKIUH KaK
MOCPENICTBOM LIEJICHAIPABJICHHOTO 00YYEHHs, TaK M MOJI BIMSHUEM aKkKynbTyparuu. OJTHAKO 0 CHX I10p
HE BBIPa0OTaHO OOLICTIPU3HAHHOTO OIPECIICHHS MIIH O0BACHEHUS MeXaHU3Ma (OCCHITH3AIINH.

B crarbe mpeanpuHsATa IMOIMBITKAa PACCMOTPETh (POCCHITU3ALMNIO U €€ BO3MOYKHBIA UCXO0]] B KOMMYHH-
KaTMBHOW NMPAaKTHKE B3POCIBIX 00YYaIOIINXCs C SKCTPATMHIBUCTHYECKON TOYKH 3PEHHs, ONUPAsICh Ha sI3bI-
KO3HaHHE U TEOPHUIO U MPAKTHKY IMPETOJIaBaHHs S3bIKOB, C OJHOW CTOPOHBL, U (HiIocopueii KOMMYyHH-
Kauuu — ¢ apyroil. [TpuMeHsieTcs KOHIEHIMs KOMMYHUKATUBHOM pannonansHoctu 0. Xabepmaca:
B paboTe IEMOHCTPUPYETCS, KAK COBEPIICHCTBOBAHUE HABBIKOB OPATOPCKOTO HCKYCCTBA M MMHCHbMEHHON
peuu obecrieunBaeT KOMMYHHUKAHTY 0oJiee 3HaYUMYIO POJib B IMAJIOTe, YTO HPEJICTABISETCS IOCTATOYHBIM
OCHOBaHHUEM JIJISI TOTO, YTOOBI CTPEMHUTHCS MTPEOJONIETh (POCCHITH3ALIHIO.

C TOYKH 3pEHUS TEOPHUU PEUYEBBIX aKTOB B CTAThE MPEANPHUHSATA MOIBITKA MPOCIEINTh MEXaHH3M
(hoccuimzanuu npu nepexoie U3 BHYTPEHHEr0 IPOCTPAHCTBA WHAWBUAYAIBHOTO CO3HAHHS U MHTECHIIUN
(WOKyIMH) BO BHEIIHEE MMPOCTPAHCTBO MEPIOKYLUH, KOTAa JJOKYTUBHOE NCKKCHHUE PEUX HE BIUSET
Ha HaMEPEeHUs TOBOPSILETO U OH HE MOTy4yaeT Peaklly O CAENaHHOM ommbke. PaccMaTpuBaloTCcs HEKOTO-
pbie GaKTOpBI, MpensTcTBYomue 3G (HEKTHBHOCTH TOJ0OOHON KOPPEKILIMH, a TAKXKE PsJl CTPATETHi, pU-
MEHSIEMBIX 00yJaloIMICs B KOMMYHHUKAaTUBHOM IIPOIIECCE.

KmioueBble cioBa: (doccunmzamys, W3ydeHHE WHOCTPAHHOTO $SI3bIKa, KOMMYHHKATHBHAs pallfo-
HAJIbHOCTh, KOMMYHHKAIIMOHHBIE CTPATEI UM, TEOPHSI PEUEBBIX aKTOB

Jast utuTHpOBaHUS:

Basunosa JK.E., bpoobenm [[nc.T. ®occunuzanusi, KOMMyHUKaTUBHAs PallMOHAIBHOCTh M KOMMY-
HHKAI[MOHHBIE CTpaTeruu B 00y4eHHH HHOCTpaHHOMY sI3bIKY // BecTHuk Poccuiickoro yHuBepcuteTa
npyx061 HaponoB. Cepust: Teopus s3pika. Cemuortnka. Cemantuka. T. 10. Ne 2. C. 522—531. doi:
10.22363/2313-2299-2019-10-2-522-531.

For citation:

Vavilova, Zh.E., Broadbent, J.T. (2019). Fossilization, communicative rationality and communication
strategies in second language learning. RUDN Journal of Language Studies, Semiotics and Semantics,
10 (2), 522—531. doi: 10.22363/2313-2299-2019-10-2-522-531.

530 YACTbD 2. IPATMAJIMHT BUCTUKA



Vavilova Zh.E., Broadbent J.T. RUDN Journal of Language Studies, Semiotics and Semantics, 2019, 10 (2), 522—531

CaeneHust 00 aBTOpax:

Basunosa JKanna Eezenvesra, crapiimii nmperonasarens Kadeapsl puiiocopuu U MeIHaKOMMyHHKa-
muit Ka3aHckoro rocyaapCTBEHHOTO YHEPreTHYECKOTO YHHBEPCHUTETA; HAYYHbIE UHMEPEChl. KOM-
OBIOTEPHO-0MOCPEA0BaHHAS KOMMYHHUKAIWS B PUI0CO(CKO# HHTEPIPETani; MOIEIH U CPEICTBA
MYJIBTUMOJAIBHOTO CHHTE3a TEKCTOB IS HHTEJUICKTYaIbHBIX O0YYAOIINX CUCTEM; TEOPETHYECKHE
aCIIeKTHI YIPaBJICHUsI CTPATETHYECKMMHU KOMMYHUKaIMAMHE; e-mail: zhannavavilova@mail.ru

Iicon Tevinop Bpoobenm, KOHCYIBTaHT TEHTpa s3bIKoBo monrotoBku «PEAR Academy»; e-mail:
johntaylorbrdbnt@hotmail.com

Information about the authors:

Zhanna Evgenievna Vavilova, senior lecturer, Department of Philosophy and Media Communications,
Kazan State Energy University; research interests: computer-mediated communication in philo-
sophical interpretation; models and means of multimodal text synthesis for intelligent learning systems;
theoretical aspects of strategic communications management; e-mail. zhannavavilova@mail.ru

John Taylor Broadbent, consultant, language training center “PEAR Academy”; e-mail:
johntaylorbrdbnt@hotmail.com





